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Introduction
I Best practices in language documentation and revitalization
oftentimes recommend the creation of didactic material
(Himmelmann 2006; Nathan 2006, among others)
I One can transform previously recorded material or create new
material (Miyashita & Chatsis 2013; Rice 2011)
I One approach is the publication of texts in the language under
study (Liddicoat 2007; Guer´ın 2008)
I This can have a more academic counterpoint such as Kozak
(2013), Tlalocan and IJAL’s ILAS supplement, for example
In this talk we look at examples of text material prepared for
two different communities in Mexico: Ayutla Mixe and Seri
Introduction
I Best practices in language documentation and revitalization
oftentimes recommend the creation of didactic material
(Himmelmann 2006; Nathan 2006, among others)
I One can transform previously recorded material or create new
material (Miyashita & Chatsis 2013; Rice 2011)
I One approach is the publication of texts in the language under
study (Liddicoat 2007; Guer´ın 2008)
I This can have a more academic counterpoint such as Kozak
(2013), Tlalocan and IJAL’s ILAS supplement, for example
In this talk we look at examples of text material prepared for
two different communities in Mexico: Ayutla Mixe and Seri
Introduction
I Best practices in language documentation and revitalization
oftentimes recommend the creation of didactic material
(Himmelmann 2006; Nathan 2006, among others)
I One can transform previously recorded material or create new
material (Miyashita & Chatsis 2013; Rice 2011)
I One approach is the publication of texts in the language under
study (Liddicoat 2007; Guer´ın 2008)
I This can have a more academic counterpoint such as Kozak
(2013), Tlalocan and IJAL’s ILAS supplement, for example
In this talk we look at examples of text material prepared for
two different communities in Mexico: Ayutla Mixe and Seri
Introduction
Introduction
Our focus is on the review process and editorial decisions related to
how the text material is presented, taking into consideration
speaker interests and how the material gets used
I In particular, we look at the following issues
I the formats that texts in native languages are presented in
(bilingual or monolingual)
I different approaches to editing and preparing material
collaboratively
I different approaches to accommodating dialectal variation
I taking into consideration local literacy levels in planning the
presentation of the text material
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Examples from Mexico
2 types of text publications of indigenous languages of Mexico
I General-purpose publications
I Ambriz & Gurrola (eds.) 2012, Southwestern Tepehuano or
O’dam
I Monforte, Dzul & Gutie´rrez (eds) 2010, Yucatec Maya
I Amith (ed) 2009, Guerrero Nahuatl
I Linguist-oriented publications
I Levy & Beck (eds.) 2012, Totonac and Tepehua narrative texts
I Barreras 2014, Guarij´ıo texts
I Palancar (ed.) 2009, San Ildefonso Otomi
I Estrada et al. (eds.) 2010, Yaqui
I Lastra 1997, Ixtenco Otomi
I Journals Tlalocan and also IJAL’s ILAS supplement
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Case studies – Ayutla Mixe
Ayutla Mixe is a Mixe-Zoque language spoken in Southern Mexico,
in the State of Oaxaca
I Mixe-Zoque can be further divided into Lowlands, Midlands,
North and South Highlands Mixe (Wichmann 1995)
I As of 2010, 136,736 people speak Mixe of which, 4,548 speak
Ayutla Mixe and 72% of the population in Ayutla is bilingual
I Children still acquire Mixe as their native language but there is
an increasing number of families who choose to teach them
only Spanish
I In Ayutla, 64% of the population is reported to have some
degree of literacy in Spanish and literacy in Mixe is effectively
non-existent
I There are few printed materials in Mixe (for all of the dialects),
although the number has increased over the past decade
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As part of the data collection for his PhD research, Romero
collected narratives in Ayutla Mixe
I Years later, Romero decided to publish 10 texts, in addition to
2 more that were recorded later
I 9 texts are popular narratives (similar to parables, myths,
fables and other folk tales)
I 3 narratives are related to town history (or are personal
histories): how people used to live and what people used to do
I 2 introductory chapters were added
I one gives an overview of the Mixe people, their language, and
the editorial process
I the other presents a study about the Mixe writing system
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The target population for the
book included
I General community,
particularly teenagers or
people under 40, with
secondary or college
education
I School teachers
I Spanish speaking readers
Case studies – Ayutla Mixe
I 10 narratives were recorded in the field and 2 in Mexico City
I They were transcribed and translated into Spanish,
transcribing exactly what the speaker said
I Then, with the help of 2 native speakers, the stories were
edited to make them easier to read
I Hesitations and other speech errors were deleted
I Some sentences were modified so that the narrative had more
cohesion and in some cases, the timeline was corrected
I Attempts were made to preserve characteristics of Mixe
narrative
I narrative couplets, parallelisms, sound changes, among others
(cf. Edmonson 1978, Brody 1986, Maxwell 1987, Montes de
Oca 2004, Suslak 2010, inter alia)
I The final version of the Mixe and Spanish texts were reviewed
and edited to ensure fluent presentation, all the while
maintaining correspondence between the 2 versions
I The stories were then shared with some Mixe speakers to get
feedback
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The introduction on the writing system has been the most praised
I In the community
I The book has been read by the general population (particularly
teenagers) and school teachers
I The bilingual edition has helped people learning to read in Mixe
I The book has been used as a model for other publications,
such as Zavala (2013a, 2013b), where only the Mixe version
was considered
I School teachers, particularly those who do not speak Mixe,
have found it very useful
I Outside the community
I It has had little impact on Mixe people living in Mexico City or
Oaxaca City
I It has been used for L2 Mixe classes
I People who do not speak Mixe find it fascinating to read
about Mixe culture
I It creates awareness of the fact that indigenous languages have
writing systems
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Case studies – Seri
Seri is a language isolate spoken
by around 900 people along the
coast of the Gulf of California in
Sonora, Mexico
I Literacy in Seri is quite low
with only a few exceptions
I In recent years, use of
Spanish has been on the
rise, especially with children
I The materials created so
far are directed at young
speakers and school
teachers who have little
to no literacy training
Case studies – Seri
The text material in the book I compiled contains transcriptions of
recordings I had made as part of my PhD research
I I selected a few recordings and cleaned up the transcriptions
I First, I reviewed the texts with a Seri speaker and writer, Rene´
Montan˜o Herrera
I Next, we formed an editorial group of young speakers who had
taken Seri grammar classes with a fellow linguist, Steve
Marlett
I We read over the texts multiple times out loud
I We created a separate monolingual book of riddles based on
the texts we were editing (O’Meara ms.)
I Some additional complementary texts were written by Rene´
I Drawings were commissioned locally to accompany some of
the texts
I I wrote an introduction in Spanish discussing the editorial
process, the orthographic system used and the content of the
Seri texts
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In general, our case studies share various properties
I We are both working with languages with low levels of
literacy, with little text material available
I Both language contexts show tendencies toward Spanish
becoming more dominant
I School teachers (who could use this material) are not always
native speakers of the language
However, they also differ in certain ways
I We took different approaches to presenting the text material
I In the Ayutla Mixe case, Romero chose to present the text
bilingually, in a mirrored format
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Our experience has shown that indigenous languages in Mexico are
in great need of useful text material that is made specifically for
speakers
I Having a functional writing system in place can help this
process
I especially if it can be used across dialectal boundaries and is
explained within the text collection
I In deciding how the text will be presented (e.g., bilingual or
monolingual)
I we considered literacy levels in both languages
I dialectal variation
I the distribution of the publication (how and where)
I take into consideration migrant populations located outside
of the primary speaker community
I In general, all of these considerations are aimed at creating
guidelines on how to create such material
Discussion
Our experience has shown that indigenous languages in Mexico are
in great need of useful text material that is made specifically for
speakers
I Having a functional writing system in place can help this
process
I especially if it can be used across dialectal boundaries and is
explained within the text collection
I In deciding how the text will be presented (e.g., bilingual or
monolingual)
I we considered literacy levels in both languages
I dialectal variation
I the distribution of the publication (how and where)
I take into consideration migrant populations located outside
of the primary speaker community
I In general, all of these considerations are aimed at creating
guidelines on how to create such material
Discussion
Our experience has shown that indigenous languages in Mexico are
in great need of useful text material that is made specifically for
speakers
I Having a functional writing system in place can help this
process
I especially if it can be used across dialectal boundaries and is
explained within the text collection
I In deciding how the text will be presented (e.g., bilingual or
monolingual)
I we considered literacy levels in both languages
I dialectal variation
I the distribution of the publication (how and where)
I take into consideration migrant populations located outside
of the primary speaker community
I In general, all of these considerations are aimed at creating
guidelines on how to create such material
Discussion
Our experience has shown that indigenous languages in Mexico are
in great need of useful text material that is made specifically for
speakers
I Having a functional writing system in place can help this
process
I especially if it can be used across dialectal boundaries and is
explained within the text collection
I In deciding how the text will be presented (e.g., bilingual or
monolingual)
I we considered literacy levels in both languages
I dialectal variation
I the distribution of the publication (how and where)
I take into consideration migrant populations located outside
of the primary speaker community
I In general, all of these considerations are aimed at creating
guidelines on how to create such material
Closing remarks
I Developing standards for the creation of text material
stemming from language documentation projects (or at least
talking about them!) can help us be more successful in
creating and implementing such material
I It can also allow us to be more realistic in planning the time
and resources necessary for this component of a
documentation project
I As well as allow for more realistic expectations from
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boards
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